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ABSTRACT
Hinz, Alyssa Rose. Emerging Trends in the Dance Competition Industry: A Qualitative and
Quantitative Analysis of Key Stakeholder Experiences. Unpublished Master of Arts
thesis, University of Northern Colorado, 2022.
The purpose of this study was to assist dance competition participants in understanding
the advantages and disadvantages of participating in dance competitions. The researcher
evaluated the experiences and perceptions of the dance students, parents, and teachers that
partake in dance competitions with the goal of uncovering the positive and negative effects dance
competitions have on them. The research instruments used in this study included a multiplechoice survey, which was analyzed quantitatively, and a short answer survey, which was
analyzed qualitatively.
Limitations to this study included the survey questions, the number of participants, and
the survey demographics. The survey was created by the researcher in an attempt to be unbiased
but was not tested for validity or reliability. This study included twenty-eight participants in the
first survey and twenty in the second. Most participants were acquainted with the researcher
before participating in the study, which may have altered responses, even though the survey was
completed anonymously. The limited participant base may have also created a survey
demographic that lacked diversity.
At the conclusion of the study, the data suggested that dance competition participants feel
there are both positive and negative components of the dance competitions they participate in.
The positives included gaining confidence, having the opportunity to perform on stage or being
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able to watch a specific dancer perform, and all of the excitement that comes with going to
competitions. The negatives included the adjudication system, the unsportsmanlike behavior of
fellow participants, and the scheduling system.
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CHAPTER I
INTRODUCTION
Goal of Thesis
Every year hundreds of dance competitions are attended by thousands of dancers all over
the United States and Canada. In Saskatchewan alone, a province with a population of 1.1
million, there are over forty annual competitions, each attended by hundreds of dancers (Arts
Now). Along with the participating dance students, there is a similar combined number of dance
parents and teachers in attendance at these events.
…the network of stakeholders who buy, sell, and invest in dance competitions includes
the following: organizations that operate the contests; dance studio owners and teachers
who train dancers for these events and broker financial transactions between dance
competition competitors and dance competition organizers; young people who train at
dance studios and represent them through participation in the competition events; and
guardians who furnish logistical and financial support to the participating dancers.
(Dodds 45)
This study aimed to determine the current and emerging trends in dance competition
culture and their subsequent impacts on three major stakeholders: dance students, dance parents,
and dance teachers. In the process of reaching this goal, the researcher also aimed to discover the
perceptions these stakeholders had on four key components of dance competition culture: (1)
scoring and awards, (2) friendliness and sportsmanship of fellow participants, (3) costuming,
music, and movements and, (4) overall experience.
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The scoring and awards component of dance competition culture encompasses the
judging criteria used at competitions to determine participant’s placement, i.e., first, second,
third, and the financial and educational scholarships distributed to dancers. “The evaluation
criteria are typically organized around four vague areas: performance, technique, choreography,
and overall impression. Although the judging is subjective, there seem to be unstated standards
about what qualifies as a ‘good’ dancer and dancing” (Schupp 59). The monetary prizes awarded
to dancers typically range from $25 to upwards of $1000, depending on the competition. Medals,
ribbons, crowns, sashes, banners, trophies, and more are awarded to top dancers at each
competition.
Friendliness and sportsmanship of fellow participants consists of the stakeholders’ views
and experiences with the attitudes, actions, and comments of dance students, dance parents, and
dance teachers from competing studios while at a particular competition. Goldstein and Seppo
stated that sportsmanship is “…the set of behaviors to be exhibited by athletes, coaches, officials,
administrators and fans (parents) in athletic competition. These behaviors are based on such
fundamental values as respect, fairness, civility, honesty, and responsibility” (18).
The third component includes the stakeholders’ views and experiences with costuming,
movement, and music at dance competitions. Often, dance teachers are the sole decision maker
on the costuming, movements, and music their students will be using at competitions. Some
competitions have vague rules stating that these three elements must be age and audienceappropriate, or participants may face disqualification “Any entry in any class and category,
displaying suggestive and/or inappropriate content will be disqualified” (View Dance
Challenge).
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The overall experience component is the general feeling participants get from a particular
competition. This can include such aspects as the friendliness of event staff, the timeliness of the
schedule, the venue, the food, audience admission fees, and much more “…dance competition
organizations sell the ‘experience’ of dance. Dance competition organizations often downplay
the competitive nature of their events and instead market them as opportunities to perform, be
surrounded by a dance-loving community, and test one-self” (Schupp 66). Some competitions
market the experience to teachers by having a teachers’ lounge with snacks and drinks, while
others may have teachers’ gifts such as a branded water bottle or dance bag. Incentives for
students may include dancer gifts or a format in which they offer a ‘medal for every participant.’
Parents rarely, if ever, get special treatment or gifts from dance competition organizers. These
stakeholders often pay high spectator fees to watch their child on the stage and are typically a
considerable revenue stream for the organizers.
Purpose of Study
This study aimed to examine the experiences of dance teachers, dance parents, and dance
students who participate in dance competitions and the subsequent impacts these experiences
have on said participants. To examine these experiences, four essential questions emerged:
Q1

How does each participant group view the structure and fairness of scoring and
awards at dance competitions?

Q2

How does each participant group perceive the friendliness and sportsmanship of
fellow competitors?

Q3

How does each participant group perceive the appropriateness of the costuming,
music, and movements displayed on stage at the competitions they attend?

Q4

What is the overall experience of each participant group and what do they gain or
lose by attending dance competitions?

The first essential question sought to address the subjective nature of dance competition
scoring and its effects on the three stakeholder groups, “Differing from other competitive forms,
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such as gymnastics or ice skating, this type of dance competition never requires certain
movements to be performed and the judging rubric is often more subjective” (Weisbrod 4). By
being subjective, competition scoring and awards distribution holds the potential to be viewed as
biased or unfair. Some judges may place a higher value on technique, while others may give the
entertainment value of a performance the most importance in the hierarchy. In an effort to
combat any perceived bias or unfairness, many competitions have more than one adjudicator
judging each routine and then combine the scores of each judge to determine placement and
awards, “Each competition has a judging panel, typically three or four for a regional event and
four to six for a national, which adjudicates each dance” (Weisbrod 3). While this judging panel
format is used at large competitions, smaller competitions typically only have one judge
critiquing each routine.
The second essential question focused on the three stakeholder groups’ experiences with
fellow participants at dance competitions. Most competitions’ websites state some form of a rule
regarding sportsmanship at their events “All dancers, teachers and guests are expected to display
good sportsmanlike conduct to all participants” (Xtreme Dance Champions). While at these
events in person, however, sportsmanlike conduct may not always be exhibited amongst the
stakeholders.
The third essential question sought to uncover stakeholders’ views and experiences with
costuming, music, and movements displayed at dance competitions. Due to the popularity of
shows like Dance Moms and competitions like World of Dance, the publics’ perception of the
appropriateness of dance costumes, music, and movements is at an all-time low “…the
prepubescent girls in [Dance Moms] the second show of season one performed sexually
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suggestive movements to sexually suggestive musical lyrics, wore adult make-up and hairstyles,
and wore promiscuous costumes…” (Cardinal 9).
The fourth essential question focused on the overall dance competition experience of the
three stakeholder groups and the subsequent impacts attending competitions has on them. Dance
competitions can be a platform for participants to gain confidence, self-esteem, learn how to lose
and win with grace, and much more.
Responses to this question [about dance competition positives] included the themes of
learning how to take constructive criticism without feeling insulted; developing good
time management skills and a work ethic; gaining confidence and comfort with
performing; discovering how to pay attention to detail; and reinforcing and comparing
what is out there in the real world and the dance world. (Schmitt 40)
On the other hand, competitions can evoke stress, anxiety, and self-doubt in participants.
In a recent study about dance competitions, “Three themes emerged from the student’s various
responses to these questions [about their competition dislikes]. These themes included: the
pressure, stress, and drama; the judging and awards of the competition; and the decreased focus
on technical training” (Schmitt 42).
Significance of Study
Dance competitions have become a necessity for survival amongst many privately owned
dance studios “…dance competitions are an important commercial vehicle for many dance
studios: success in competition brings in more aspiring dance clients who, with their parents,
have come to expect the chance to perform for large audiences despite the cost of dance as a
recreational pursuit” (Markula 468). Due to the increased demand for competitive dance
opportunities, more competitions emerge every year, each offering their unique experience,
awards system, and rules of appropriateness for on- and off-stage conduct.
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With the continued growth in the popularity of dance competitions, their subsequent
effects continue to grow as well. This study gave readers insight into both the positive and
negative effects different dance competition models and environments pose on the dance
students, dance parents, and dance teachers who attend. The study also provided readers with
insight into dance competitions' culture and emerging trends. Through discovering which aspects
of dance competitions have positive effects on the three subject groups and those that have
negative effects, the stakeholders involved, dance competition owners, and readers of this thesis
can advocate for change in the areas of concern.
Most, if not all, of the current dance competition literature and research focus on the
participating dance students and the effects different aspects of dance competitions pose on them.
This study is significant to current literature because it puts equal value on dance competitions'
effects on dance students, parents, and teachers. Along with studying each group individually,
this study compared each participant group’s responses to determine common trends and
discrepancies amongst them.
By contributing to the current research on this subject matter, this study may aid future
academics in conducting further research into dance competition culture, trends, and their
positive and negative effects on key stakeholders. Continued research into this subject could
allow for changes and improvements in the current dance competition model, which could lead
to growth in the dance industry, stronger stakeholder morale, and a more positive experience for
all involved.
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CHAPTER II
LITERATURE REVIEW
Dance Competition
Culture
Schupp explained dance competition culture as all things involved in dance competitions,
including the structure of the different aspects such as competitive categories and entry fees, the
stakeholders involved, and the venue at which the event takes place (“Commercial Dance” 59).
The styles of dance typically included within this competition culture include jazz, tap, ballet,
hip hop, lyrical, contemporary, musical theatre, and acrobatics.
Another critical component of this culture, as explained by Schupp, is the professionalism
of the events and that expected of the participating dancers. She wrote that “Showstopper’s
promise to ‘feel like a star on [their] stage’ reflects, promotes, and contributes to dance
competition culture’s professionalization” (Schupp “Serious Leisure” 481). Schupp went on to
explain how dance competition culture typically includes private sector dance studios, their
teachers, students, and parents, saying, “Since the beginning, dance competition culture has
relied on symbiotic relationships between dance studio teachers, their students, and their
guardians and dance competition organizations” (Schupp “Serious Leisure” 482).
Dance competitions typically range from a three-day event over the weekend to a weeklong event, both with a pre-determined schedule of when each routine is to compete. During this
time frame, the competition is split up so that similar routines compete against each other.
“Competitive categories are organized around the dance style, number of performers in a dance,
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and, in some cases, the competitors’ experience level” (Schupp “Commercial Dance” 59).
Another component that determines which dancers compete against each other is the average age
of the dancers involved in each routine. “In addition to the number of dancers, the average age of
the dancers is used to categorize the entries, to ensure that older dancers are not competing
against younger dancers” (Weisbrod 30).
Dance competition culture also includes the monetary requirements to participate.
Competitions are structured so there is an entry fee for each dancer per dance in which they
perform. Solos have the highest entry fee per dancer and groups have the lowest entry fee per
dancer. Both Weisbrod and Schupp examined the cost per entry for dance competitions.
Weisbrod stated, “The cost for a regional solo ranges from approximately $70 to $90… both
small and large groups are charged per dancer, ranging from $22 to $27” (29). In contrast,
Schupp explained, “For regional events, solos cost approximately US$100–110 per entry, duos
and trios cost US$50–55 per person per entry, and groups cost US$40–50 per person per entry”
(“Sell It” 46).
There are a variety of stakeholders involved in dance competition culture. “Dance
competition culture involves numerous stakeholders, from competitors and their guardians to
competition judges and organizers to studio owners and teachers, and others” (Schupp
“Commercial Dance” 59). Each stakeholder group plays a vital role in dance competition culture
and the subsequent transactions taking place
The network of stakeholders who buy, sell, and invest in dance competitions includes the
following: organizations that operate the contests; dance studio owners and teachers who
train dancers for these events and broker financial transactions between dance
competition competitors and dance competition organizers; young people who train at
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dance studios and represent them through participation in the competition events; and
guardians who furnish logistical and financial support to the participating dancers.
(Schupp “Sell It” 45)
The venues used for dance competitions reflect the culture in many ways. Whether the
venue is a professional theater or a hotel ballroom transformed into a theater, competition
organizers strive to create a unique, memorable atmosphere. “…young dancers perform short
choreographed routines in professional settings (sometimes temporarily constructed in nonperformance spaces, such as a high school cafeteria) …” (Schupp “Commercial Dance” 59). In
their transformation from everyday use to what is expected in dance competition culture, the
venues are constructed to mimic a professional dance setting and include “…stages with marley
floors, LED backdrops, and extensive side lighting. Excepting the ages of the dancers, the
production and performance values are nearly identical to what one would expect in some
professional dance venues” (Schupp, “Serious Leisure” 481). The way competition participants
interact with these venues also demonstrates the influence they have on competition culture
In fact, attendees are often so well versed in the workings of competition that they
appropriate the venue space for their particular purposes, even if it reshapes the space’s
original purpose … For many of the participants, the duration and size of the competition
event allows them to forget that the space is typically and sometimes simultaneously
designated for other events.” (Weisbrod 37-38)
Scoring and Awards
Each competition organization provides a structure for its awards based on specific
categories designated by the organization.
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Structure
The scoring and awards structure varies from competition to competition. Still, it is
generally organized into two categories: only the top three routines in a category get a medal
(i.e., gold, silver, bronze), or every routine receives a medal based on their mark.
There are two different types of scoring systems: the original is a placement system,
while the more recent, and most common for strictly competition events, is an
adjudicated system. Under the placement system each entry in a category is ranked (i.e.
first place, third place, honorable mention, etc). … In contrast to the placement system, in
an adjudicated system an entry only has to reach a point value to achieve a particular
award such as platinum, high gold, or emerald (these award labels and structure vary for
corporation). (Weisbrod 26-27)
To determine which routines receive a particular placement, there is a judging panel
typically comprised of one to four judges who, along with awarding placements, offer feedback
to the dancers and choreographers of each routine. “A panel of expert judges, usually seated in
the front row of the audience, evaluates each dance by providing a numerical score and, in most
cases, audio-recorded feedback” (Schupp “Sell It” 46).
The judging panel is also responsible for distributing monetary awards, scholarships, and
special awards to the participating routines, along with the numerical score, placements, and
feedback. “In addition to the standard adjudicated awards and placements, special awards are
given at the awards ceremony concluding each competitive segment” (Katen 13). Special awards
are non-monetary awards given out to routines that stand out to the judges regardless of
numerical score. One competition judge commented,
I then call up the dances or pieces that I have selected one at a time, at which point I
elaborate on what struck me as uniquely remarkable and noteworthy. To commemorate
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their achievement, I give them a certificate to take home that bears the name of the
creative award I have assigned just for them, such as “Lovely Lines,” “Exemplary
Technique,” “Dynamic Duo,” or “Vivid and Vibrant,” to name a few. (Katen 13)
Depending on the competition, some of the other awards handed out can include sashes,
crowns, trophies, ribbons, pins, and banners. “Competition offers an awarding of numerical
scores and trophies along with titles and monetary awards…” (Weisbrod 52).
Fairness
Although the placement system is structured based on each routine’s scores, the way
routines are scored is not. This means that the exact same routine could come in first at one
competition and then come in last at the next one. “Competition corporations Danceamerica and
International Dance Challenge highlight this notion [that a routine is only seen once] with a
scripted speech given at each event that states that outcomes are the result of ‘a certain set of
judges watching a certain set of dancers on a certain day’” (Weisbrod 127). As stated by Schupp,
however, judges have a general standard of what is and is not a good routine. She noted,
“Although the judging is subjective, there seem to be unstated standards about what qualifies as a
‘good’ dancer and dancing” (“Commercial Dance” 59). Along with this unstated standard,
Schupp explained that “…judges tend to look for ‘quality technique,’ performance quality, clear
lines and transitions, musicality, personal style, professional overall appearance, appropriate
costume choices, and memorability” (“Sell It” 46)
Since the majority of dance competition students are female, participants often feel that
routines with one or more male dancers receive higher marks. Thus, “…students in the
competition circuit are overwhelmingly female. Some of my students from a competition
background have complained that a male will receive ‘penis points’ for simply being a male at
the competition” (Harrington 176). These bonus ‘penis points’ not only lead to higher scores but
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also to receiving awards that they may not otherwise have received. “Particularly in the
competitive dance setting, it is not unheard of for men to place high or receive coveted
scholarships solely because they are male” (Rivera 2).
Along with scoring higher in solos, group routines featuring a male dancer, whether he is
good at dancing or not, are believed to score higher as well. One writer commented, “…male
dancers were incorporated into typically all-female pieces so that they could receive what is
known as ‘penis points.’ In other words, even if a male was not significantly good at dancing, the
inclusion of them in a piece would warrant a better score from judges simply because they
wanted to encourage males to continue dancing” (Rivera 3).
Sportsmanship
Competitive dance students, dance parents, and dance teachers all play an important role
in dance competition sportsmanship. Students’ demonstrations of sportsmanship towards other
students often stem from the examples set by their parents and teachers. When discussing how
children emulate their parents’ behavior, Bach stated, “Furthermore, these behaviors that
children witness from adults sends a message to them that winning at all costs is the only thing
that matters and that cheating and brutality are acceptable. Children who are instilled with these
attitudes may themselves add to the problem one day” (17). Gold and Cuming also discussed this
phenomenon, but with students mimicking their teachers, stating, “We worry about the dance
students. They look to us teachers as mentors and try to emulate our actions and manners.
Dancers see their teacher as a person who knows what is right, so when a dancer hears his or her
model tear down another school, teacher, or style, he or she will tend to imitate the action and
attitude” (“A Better Winner” 66).
Although there are adults who model poor behavior, many exhibit great sportsmanship
and strive to set a good example for youth in competitions. Gold and Cuming explained,
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Your dancers should hear you say only positive and encouraging words about your fellow
educators or their schools. A teacher who congratulates others on their successes and
extends compassion on their losses is a gracious human being and a true educator.
Nothing influences a young mind more than to see his or her teacher congratulate the
winning soloist or group on a job well done. (“A Better Winner” 66)
The examples these adults set for the participating youth determine how students will behave
towards fellow competitors.
Sportsmanship behavior of fellow competitors can influence whether a student will
continue participating in dance competitions or even dance in general. If a child is on the
receiving end of negative sportsmanship, they may associate that feeling with the art of dance
and thus will no longer want to participate in it. “In order to reduce the dropout of youth in sport
programs due to sportsmanship issues, it is necessary for youth sport administrators to
understand how these problems occur and develop within a program” (Arthur-Banning et al. 4).
Age Appropriateness
Age appropriateness of competitive youth dance costuming, music, and movements is
widely debated. Russell et al. stated, “Critics of sexual dance routines for prepubescent children
have cited negative emotional and physical consequences from sexualized images of young girls
as arguments against these performances” (4). Although, for the most part, no parent or dance
teacher intentionally wants to put the children in their care in harm’s way, it sometimes
unconsciously occurs through the costuming, music, and movement choices. Rinser et al.
discussed the influences society has on the decision-making adults, particularly dance studio
owners whose livelihoods rely on customer satisfaction, regarding dance costuming, music, and
movement choices, stating, “While we have little doubt that the private sector is generally
committed to providing quality dance education, our findings indicate a profound asymmetry
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between the perceived forces of commerce (parental satisfaction, economic perspectives,
commercial costume manufacturers, and other cultural pressures) and the participants’ ability for
informed decision-making in their own schools” (31).
Costuming
The notion of what is and what is not age-appropriate dance competition costuming
differs from person to person. Some dance parents and teachers argue that the costuming is
appropriate for the context in which it is used. “The costumes are designed for movement, and
unrestricted movement, and to show body lines and positioning as these girls are performing
these highly technical dance moves. It’s very normal within that context” (Russell et al. 4). The
costumes being referred to are typically a matching two-piece bra and pantie style brief with
some rhinestones and sequins. “‘The audience should think that you are nude.’ These were the
words of the dance instructor to a group of pre-teen girls as she introduced them to their newest
competition dance routine, a burlesque-style dance with showgirl-inspired costumes designed to
make the girls appear topless” (Russell et al. 3).
Although some parents and teachers may agree that a bra top and pantie bottom are
appropriate for the dance competition context in which they are used, others strongly disagree.
“Carrie [a dance teacher] also admits that meeting the needs of all of her students’ parents is out
of her control. She reveals her frustration, ‘even spaghetti straps…on a tutu…was not
appropriate for some parents’” (Risner et al. 28). Dance students may also feel uncomfortable
with a particular costume choice. Russell et al. explained, “Certainly, some anxiety appeared to
be evident in the ‘Fantastic’ dancers, one of whom stated, ‘I don’t want to be naked on stage,’
and another who later admitted, ‘I guess all the girls and I are all kind of nervous because, we
feel kind of, naked. Cause all we have is a bra top and booty shorts’” (5).
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Music
All competitive dance styles, from ballet to lyrical to hip hop, can encounter criticisms
about the age appropriateness of the selected music for a particular routine. Gold and Cuming
stated,
A six-year-old dancer should not be dancing to a lyrical love song. The lyrics of such a
song require a strong emotional understanding for which a young dancer is not yet ready.
Very often well-meaning parents and relatives think that a child who performs to music
with adult lyrics using adult movements is cute and funny. Without being able to relate to
the lyrics, however, that young dancer cannot present a sincere and genuine performance.
(“Age Appropriate” 78)
Finding appropriate music, however, is not an easy task. Dance teachers are tasked with
finding music that the kids will enjoy, that is clean, that sparks creativity for choreography, and
that is suitable for the dance style being performed.
It’s really hard to find clean music…that is modern, that is popular, that the kids are
hearing and know the words to…that they’re excited to dance to. And in order for my
school to stay competitive, my dancers need to be excited about what they’re dancing to.
And it’s extremely hard to find. Parents will complain because they see it [music] isn’t
getting the attention of the students. We definitely don’t want any parents coming to me
complaining about so-and-so’s music. One complaint means four or five other
complaints. (Risner et al. 29)
Movements
Movements displayed in dance competition routines are often viewed differently
depending on the spectator. An exaggerated hip movement by a five-year-old can be seen as cute
by some and widely inappropriate by others. Risner et al. stated, “Each of the participants’
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perceptions about childhood and age-appropriate movement emanate from their own particular
value system and assumptions about the world, whether aesthetic, educational, or economic”
(30). Some studio owners argue that, due to being for-profit businesses, they must keep up with
consumer demand, and if that means movements replicating those seen in pop culture, then that
is what they will do. “… he [an interviewee] returns to the commerce of keeping his doors open
when he speaks about the hip-hop classes he offers. In his words, ‘If it will help my business and
I can offer classes that I feel are appropriately taught, I’ll offer them and be glad to take care of
the popular demand’” (Risner et al. 30).
Effects of Participating in
Dance Competitions
There are both advantages and disadvantages for all stakeholders that partake in dance
competitions. Current research, however, focuses mainly on the impact competitions have on the
participating dance students. Schmitt stated, “While answering the eighteen survey questions, the
young dancers provided both positive and negative feedback regarding their experiences with
dance competitions” (57). The positive and negative effects of participating in dance
competitions can range from mental to physical.
Positive Effects
Dance competitions can have many positive effects on the participants. One of the
positives of participating in dance competitions is it allows students to briefly escape their
‘studio bubble,’ gaining new experiences and perspectives. “Overall, students felt that
competitions allowed them the opportunity to gain experience in performing, acquire technical
excellence, and develop a broader perspective” (Schmitt 37). These new experiences can include
opportunities to perform and witness other dancers perform. “Meanwhile, others see competition
as an excellent performance opportunity for students, which simultaneously expose them to
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dance beyond their studio, which encourages individual growth and group unity” (Weisbrod 5).
Schmitt explains that performing and witnessing others perform at dance competitions aids in
technical development, thus creating stronger, more well-rounded dancers (37).
Along with generating new experiences, competitions provide a platform for intrinsic
growth amongst participants. One of the critical areas of growth, as cited by Schmitt, is the
participants’ self-confidence, “Student E said, ‘. . . you gain the experience of performing and
overcoming nerves. You learn how to be humble when you win, and confident when you lose’”
(39). This internal growth as dancers also enables students to grow as human beings. “Our
students’ participation in competitions is not merely part of their dance training; it’s also an
important part of how we influence their growth as people. If we ask students to focus on the
performance aspect of competition, the experience they gain from participating can be an
excellent source of self-confidence” (Gold).
Another positive effect of participating in dance competitions is it helps to prepare
students for the future.
…learning how to take constructive criticism without feeling insulted; developing good
time management skills and a work ethic; gaining confidence and comfort with
performing; discovering how to pay attention to detail; and reinforcing and comparing
what is out there in the real world and the dance world. These are all qualities that can
help prepare the dancers for their futures, regardless of their career paths. (Schmitt 39-40)
These qualities will enable dancers to succeed in many future aspects of their lives,
including school and work. “Competitiveness can inspire positive attributes leading youth to
success and appropriate personal improvement. Youth will practice self-discipline and sacrifice,
which is preparation for adult life. It can encourage youth to work towards high goals and strive
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for their personal best. People can work competitively without necessarily comparing self-ability
to others” (Sobash 62).
Negative Effects
As with everything in life, dance competitions can adversely affect participants. Schmitt
stated that some of these effects could include “…the pressure, stress, and drama; the judging
and awards of the competition; and the decreased focus on technical training” (42). These
effects can create additional issues for participants, such as unhealthy rivalries, injury, and
mental health problems. “Competitions inevitably force young dancers to manipulate their body
physically and mentally to excel in one area. It is incorrect to encourage such activity of youth”
(Sobash 59-60).
Often, dance students feel intense pressure and stress to do well at competitions for fear
that they may disappoint their teachers, studio owners, parents, and fellow dancers. “In some
cases, youth are pressured to compete by their parents, coaches or peers. Youth become stressed
by the pressure to perform well by others” (Sobash 62). A student participating in a previous
research study stated,
The pressure put on dancers to win is excessive and begins at a very young age.
Personally, I have seen girls have panic attacks, get sick, and even faint before or after
dancing because they were so nervous. The anxiety dancers have stems from a fear of
dance directors and teachers who are obsessed with winning. Dance directors sometimes
intentionally put dancers in positions where they know they will fail, or they will test
their confidence. While in some environments this is very constructive, the manner in
which it is done is often not. (Schmitt 43)
The judging and awards component of dance competitions can also negatively affect the
participating dance students. One of these adverse effects is the intense rivalries amongst
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participants, which stem from scoring and awards distribution. “Rivalries with other schools
were a necessary performance, but the most piercing feelings of competition were animated by
their friends. After one competition, I saw a Prestige teammate turn to her friend and say, ‘You
beat —’ then utter the name of another close friend in a mangled voice, her mouth frozen like a
ventriloquist’s” (Feidelson 51).
The subjective nature of judging is another negative effect. “The students’ responses also
brought up the point that dance competitions are judged by people who have opinions about what
they want to see in a performance. Therefore, it is very subjective” (Schmitt 46). The subjective
judging can cause dancers to feel self-doubt and question their abilities due to judges deciding
what they do and do not like and then placing the dancers accordingly.
“Once a competition body is marked for her success it is conveyed to all viewers what
must be achieved physically and aesthetically in order to acquire that level of success.
Because the judging and scoring of competition bodies is highly subjective, the best
method for determining what a successful body is and, therefore, how to construct one is
by looking at previous winners” (Weisbrod 120).
Decreased focus on technical training and increased focus on perfecting skills and
routines that will win at competitions also negatively affect the participating dance students. “In
all, students felt that they started to focus on drilling a routine to perfection over technical
improvement and growth. Some believed that this could stifle their growth as a dancer” (Schmitt
47). In some cases, a studio’s entire training structure is focused on competitions. Weisbrod
explains, “As studio owners and teachers begin to locate their own teaching practices within the
structure of competition, the dance training of their students begins to adapt, sometimes with
competition being the guiding force for the pedagogical structure” (4).
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CHAPTER III
METHODOLOGY
The purpose of this study was to investigate the ways in which dance competitions affect
the participating dance teachers, dance parents, and dance students. The researcher used the
following research questions to guide the study:
Q1

How does each participant group view the structure and fairness of scoring and
awards at dance competitions?

Q2

How does each participant group perceive the friendliness and sportsmanship of
fellow competitors?

Q3

How does each participant group perceive the appropriateness of the costuming,
music, and movements displayed on stage at the competitions they attend?

Q4

What is the overall experience of each participant group and what do they gain or
lose by attending dance competitions?

The following chapter explains the methodology used to conduct the study and collect
data. The researcher used two electronic surveys, one allowing for quantitative analysis and the
second for qualitative analysis. The purpose of each questionnaire was to measure dance
teachers, dance parents, and dance students’ perspectives on key components of dance
competitions as well as to see if there would be any variation in perspectives based on participate
category.
Preparation
Once the purpose and goals for this study were determined, the researcher compiled and
submitted a formal narrative to the Institutional Review Board (IRB) requesting approval for this
study to take place. It included the purpose, methods, data collection and handling procedures,
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research instruments used to collect the data, risks, and benefits of the study, along with samples
of consent forms for the participating dance teachers, dance parents, dance students, and dance
student parents or guardians. Shortly after submitting, the researcher received approval from the
IRB for the study to take place.
Participants
Considering that a large part of this study aimed to identify the experiences and
viewpoints of key dance competition stakeholders, the research recognized the importance of
surveying three separate groups: dance students, dance teachers, and dance parents. To recruit
participants, the researcher asked for student, parent, and teacher volunteers via email, word-ofmouth, and social media. All participants over the age of 15 were eligible to sign a consent form
either in person or electronically. Participants under the age of 15 were asked to sign an assent
form and their parent or guardian was to sign a parental consent form on their behalf. All
participants were informed of the voluntary nature of the study and their right to cease
participation at any time.
Dance Students
Eight dance students participated in the first survey and seven participated in the second
survey. In the first survey, there were three participants with 11+ years of experience, two with
7-10 years of experience, one with 4-6 years of experience, and one with less than one year of
experience. Of these participants, six were located in Canada, one was located in the United
States, and one did not specify their location. In the second survey, there were two participants
with 11+ years of experience, three with 7-10 years of experience, one with 4-6 years of
experience, and one with 1-3 years of experience. Of these participants, six were located in
Canada and one was located in the United States. Figure one displays this participant data for
survey one and figure two displays the same data for survey two.
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2
11+ years - Canada
11+ years - United States

1.5

7-10 years - Canada
7-10 years - (blank)
1

4-6 years - Canada
Less than 1 year - Canada

0.5

0

Fig. 1. Participating dance student years of experience and location for survey one.
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2
11+ years - Canada
1.5

7-10 years - Canada
4-6 years - Canada
1-3 years - Canada

1

1-3 years - United States
0.5

0

Fig. 2. Participating dance student years of experience and location for survey two.
Dance Teachers
Nine dance teachers participated in the first survey and five participated in the second. In
the first survey, six participants had 11+ years of experience, one had 7-10 years or experience,
one had 4-6 years of experience, and one had 1-3 years of experience. Of these participants, five
were located in Canada and four were located in the United States. In the second survey, all five
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participants had 11+ years of experience with three residing in Canada and two in the United
States. Figure 3 and figure 4 display this data for survey one and two.
4.5
4
3.5
3
2.5
2
1.5

11+ years - Canada
11+ years - United States
7-10 years - United States
4-6 years - United States
1-3 years - Canada

1
0.5
0

Fig. 3. Participating dance teacher years of experience and location for survey one.
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3
2.5
2
1.5

11+ years - Canada
11+ years - United States

1
0.5
0

Fig. 4. Participating dance teacher years of experience and location for survey two.
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Dance Parents
There were twelve participating dance parents in the first survey and eight in the second.
In the first survey, two had 11+ years of experience, one had 7-10 years, three had 4-6 years, four
had 1-3 years, and two had less than one year of experience. Seven of the participants were
located in Canada and five were located in the United States. In the second survey, two
participants had 11+ years of experience, one had 7-10 years, one had 4-6 years, and four had 1-3
years. Six of these participants were located in Canada and three were located in the United
States. Figures 5 and 6 display this data for survey one and survey two.
3.5
3
2.5
2

11+ years - Canada
7-10 years - United States
4-6 years - Canada
4-6 years - United States

1.5
1

1-3 years - Canada
1-3 years - United States
Less than 1 year - Canada

0.5
0

Fig. 5. Participating dance parent years of experience and location for survey one.
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Fig. 6. Participating dance parent years of experience and location for survey two.
Instrumentation
The participants were asked to complete two surveys approximately one month apart
from each other. The first survey consisted of multiple-choice questions and the second consisted
of short answer questions. Both surveys were conducted through Qualtrics, an online program
used to collect and analyze data, which is offered through the University of Northern Colorado.
To take part in the surveys, they participants were sent anonymous links via email following the
signing of the consent form. Both surveys began with the same three questions to determine the
participants’ role in the context of this study, their years of experience with dance competitions,
and their location.
Multiple Choice Survey
After determining the participant's role, experience, and location, the multiple-choice
survey consisted of fifteen questions with two to five possible answers. Six questions focused on
scoring and awards, four on age-appropriateness, and five on the atmosphere and sportsmanship
encountered at dance competitions. A copy of this survey can be found in Appendix C.
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Short Answer Survey
The short answer survey consisted of the three categorizing questions that survey one
began with, which were followed by six short answer questions. All six questions focused on the
participants’ personal positive and negative experiences and viewpoints. A copy of this survey
can be found in Appendix C.
Data Analysis
Both quantitative and qualitative analyses were used to analyze the data obtained from
the study. Survey one was designed to be analyzed quantitatively and survey two was designed
to be analyzed qualitatively. In the quantitative analysis of survey one, the researcher
numerically compared the results of all the respondents as well as of each participant grouping.
For the qualitative analysis, the researcher discussed key themes found in the responses to each
question. Themes were discussed pertaining to all the participants, followed by themes emerging
from the individual participant groups.
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CHAPTER IV
DISCUSSION
In this chapter, the researcher will discuss the outcomes of both surveys used in this
study. As previously stated in the introductory chapter, this study aimed to determine the current
and emerging trends in dance competition culture and their subsequent impacts on three major
stakeholders: dance students, parents, and teachers. To reach this goal, the researcher analyzed
the perceptions these stakeholders had on four key components of dance competition culture: (1)
scoring and awards, (2) friendliness and sportsmanship of fellow participants, (3) costuming,
music, and movements, and, (4) overall experience.
This chapter is organized to examine the outcomes of the first survey through quantitative
analysis, followed by the findings in the second survey based on qualitative analysis. The data
were analyzed based on the participants’ group, location, and years of dance competition
experience. The following data is also organized based on the order of the research questions.
Survey One
As stated in the methodology chapter, this survey began with three questions to determine
each participant’s role within the context of this study, their years of experience with dance
competitions, and their location. This survey was analyzed quantitatively, taking into account the
outcomes of all participants as a whole as well as the outcomes of the individual participant
groups. There were twenty-eight participants in this survey.
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Atmosphere and Culture
The Most Important Part of
Dance Competitions
In the first question to follow the introductory questions, question four, the researcher
asked: “In your opinion, what is the most important aspect of dance competitions?” The
multiple-choice answer options for this question included: (a) Winning awards and medals, (b)
getting feedback from professional adjudicators, (c) the opportunity to perform on stage, (d)
being able to observe dancers from other studios, or (e) becoming acquainted with dancers from
other studios. The respondents answered this question as follows: One person chose option ‘a’,
winning awards and medals, fourteen chose option ‘b’, getting feedback from professional
adjudicators, and thirteen chose option ‘c’, the opportunity to perform on stage. No respondents
chose options ‘d’ or ‘e’.
The next question the researcher asked was similar to the previous but asked for the
respondents’ opinion of other competition participants: “In your opinion, what appears to be the
most important aspect of dance competitions to the majority of participants?” The answer
options for this question were the same as the previous: (a) Winning awards and medals, (b)
getting feedback from professional adjudicators, (c) the opportunity to perform on stage, (d)
being able to observe dancers from other studios, or (e) becoming acquainted with dancers from
other studios. The respondents answered this question as follows: Seventeen chose option ‘a’,
winning awards and medals, two chose option ‘b’, getting feedback from professional
adjudicators, and nine chose option ‘c’, the opportunity to perform on stage. No respondents
chose option ‘d’ or ‘e’.
When comparing these two questions, some notable differences in responses occurred. In
question four, when asked what the most important part of dance competitions was to them as
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individuals, only one of the twenty-eight, or only 4% of the participants answered ‘winning
awards and medals.’ In the next question, question five, when asked about their opinion of other
participants, 61%, or seventeen of the respondents answered ‘winning awards and medals’ as
what other participants care about most at dance competitions.
Participant Role
Of the twenty-eight respondents, seven were dancers, nine were teachers, and twelve
were parents. When responding to question four, one dancer chose option ‘a’, three chose option
‘b’, and three chose option ‘c’. Five dance teachers chose option ‘b’ and four chose option ‘c’.
Five dance parents chose option ‘b’ and seven chose option ‘c’. For question five, four dancers
chose option ‘a’, two chose option ‘b’, and one chose option ‘c’. Five dance teachers chose
option ‘a’ and four chose option ‘c’. Thirteen dance parents chose option ‘a’ and eight chose
option ‘c’.
No dance parents or dance teachers considered ‘winning awards and medals’ to be the
most important part of dance competitions, however, 56% of dance teachers and 67% of dance
parents believed that was what other competition goers felt was most important. While 44% of
dance teachers and 58% of dance parents believed ‘getting feedback from professional
adjudicators’ to be the most important aspect of dance competitions, none believed that other
participants considered this to be the most important part.
The following three figures compare each participant group’s responses to questions four
and five.
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Fig. 7. Dance student responses to survey one questions four and five.

Fig. 8. Dance teacher responses to survey one questions four and five.
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Fig. 9. Dance parent responses to survey one questions four and five.
Participant Location
In question four, 70% of the respondents in the United States and 41% of those in Canada
chose ‘getting feedback from professional adjudicators’ and 30% in the United States and 53% in
Canada chose ‘the opportunity to perform on stage’. The single participant who answered
‘winning awards and medals’ for question four was located in Canada, whereas in question five,
100% of participants located in the United States and 41% of participants located in Canada
answered ‘winning awards and medals’. Of the remaining Canadian participants, 6% chose
‘getting feedback from professional adjudicators’ and 53% chose ‘the opportunity to perform on
stage’.
Participant Experience
The third metric used to measure the responses was the years of experience each
participant had with dance competitions. Of the twenty-eight participants, eleven had 11+ years
of experience, four had 7-10 years, five had 4-6 years, five had 1-3 years, and three had less than
one year. For question four, 45% of the participants with 11+ years of experience answered ‘the
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opportunity to perform on stage’ and 55% answered ‘getting feedback from professional
adjudicators’. Of the participants with 7-10 years of experience, 50% answered ‘the opportunity
to perform on stage’ and 50% answered ‘getting feedback from professional adjudicators.’ 80%
of participants with 4-6 years of experience responded with ‘the opportunity to perform on stage’
and 20% answered ‘getting feedback from professional adjudicators.’ Of the participants with 13 years of experience, 40% chose ‘the opportunity to perform on stage’ and 60% answered
‘getting feedback from professional adjudicators.’ For the final experience category, less than
one year, 33% of respondents answered ‘winning awards and medals’ while the remaining 67%
answered ‘getting feedback from professional adjudicators.’
When asked about fellow competition participants in question five, 64% of the
participants with 11+ years answered, ‘winning awards and medals’, 27% answered, ‘the
opportunity to perform on stage’, and 9% responded, ‘getting feedback from professional
adjudicators.’ 75% of participants with 7-10 years experience answered, ‘winning awards and
medals’ and 25% answered, ‘getting feedback from professional adjudicators.’ For the
participants with 4-6 years of experience, 40% answered, ‘winning awards and medals’ and 60%
answered, ‘the opportunity to perform on stage.’ 60% of participants with 1-3 years of
experience responded, ‘winning awards and medals’ and 40% responded ‘the opportunity to
perform on stage.’ Of the participants that had less than a year of experience, 67% answered,
‘winning awards and medals’ and 33% answered, ‘the opportunity to perform on stage.’
The following two tables display the results of questions four and five categorized into
each of the three participant groupings:
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Table 1
Responses to Question Four Categorized by Role, Experience, and Location
11+ years
7-10 years
4-6 years
Dancer

CA

US

CA

Getting feedback
from professional
adjudicators

1

1

1

The opportunity to
perform on stage

1

(blank)

US

CA

US

1-3 years
CA

US

1

1

3

The opportunity to
perform on stage

1

2

2

2

1

1

1

1

1

1

2
8

2
3

1

4

Dance Parent
Getting feedback
from professional
adjudicators
The opportunity to
perform on stage
Grand Total

Grand
Total
3

Winning awards
and medals
Dance Teacher
Getting feedback
from professional
adjudicators

Less than 1
year
CA

1

1

2

3

5

2

2

1
2

2

3

7

5
3
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Table 2
Responses to Question Five Categorized by Role, Experience, and Location
11+ years
7-10 years
Dancer

CA
Getting feedback
from professional
adjudicators

US

CA

1

(blank)

US

Dance Teacher
The opportunity to
perform on stage
Winning awards
and medals

US

CA

US

Less than Grand
1 year
Total
CA
2

1
1

1

1

1

1

3
1

1
2

1

Dance Parent
The opportunity to
perform on stage
Winning awards
and medals
Grand Total

CA

1-3 years

1

The opportunity to
perform on stage
Winning awards
and medals

4-6 years

2
8

1
3

1

1

2

4

1

2

5

1
1

3

2

4

2

1

4

3

1

8

3

3
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Atmosphere
In question six, the researcher asked participants: “What is the general atmosphere at
dance competitions?” The answers participants were to choose from included (a) positive and
inviting, (b) neutral, and (c) negative and critical. Nineteen respondents answered ‘a’, seven
answered ‘b’, and two answered ‘c’.
Participant Role
Of the nineteen that answered ‘a’, five were dancers, five were dance teachers, and nine
were dance parents. For answer ‘b’, two respondents were dancers, two were teachers, and three
were parents. Both respondents that answered ‘c’ were dance teachers. Figures 10-12 display
these results separately for each participant role.

29%

71%

Positive and Inviting

Neutral

Negative and Critcal

Fig. 10. Dance student responses to survey one question six.
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22%
56%

22%

Positive and Inviting

Neutral

Negative and Critcal

Fig. 11. Dance teacher responses to survey one question six.

25%

75%

Positive and Inviting

Neutral

Negative and Critcal

Fig. 12. Dance parent responses to survey one question six.
Participant Location
Of the seventeen respondents in Canada, 88% answered, ‘positive and inviting’ while the
remaining 12% answered, ‘neutral.’ The respondents in the United States had 30% answer,
‘positive and inviting,’ 50% answer ‘neutral,’ and 20% answer ‘negative and critical.’ Figures 13
and 14 display this information:
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12%

Neutral
Positive and inviting

88%

Fig. 13. Canadian participant responses to survey one question six.

30%

20%
Negative and critical
Neutral
Positive and inviting
50%

Fig. 14. American participant responses to survey one question six.
Participant Experience
Of the respondents with 11+ years of experience, 64% answered ‘positive and inviting’
and 36% answered ‘neutral.’ The respondents with 7-10 years of experience had 80% answer
‘positive and inviting’ and 20% answer ‘neutral.’ Those with 4-6 years of experience had 60%
answer ‘positive and inviting,’ 20% answer ‘neutral,’ and 20% answer ‘negative and critical.’
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The participant group with 1-3 years of experience had 75% answer ‘positive and inviting’ and
25% answer ‘negative and critical.’ The last group, which had less than one year of experience,
had 67% answer ‘positive and inviting’ and 33% answer ‘neutral.’ Figure 15 displays the data for
question six based on the participants' years of experience with dance competitions.
90.00%
80.00%
70.00%
60.00%
50.00%

Negative and critical

40.00%

Neutral

30.00%

Positive and inviting

20.00%
10.00%
0.00%

11+ years 1-3 years 4-6 years 7-10 years Less than 1
year

Fig. 15. Participant responses to survey one question six based on location.
Life Skills
In question seven, the researcher asked: “What is the most important life skill dancers
develop by attending dance competitions?” The options participants were given to choose from
to answer this question included: (a) confidence, (b) perseverance, (c) the ability to lose, (d)
sportsmanship, and (e) other. Fifteen participants chose answer ‘a’, five chose ‘b’, two chose ‘c’,
six chose ‘d’, and zero chose ‘e’.
Participant Role
The dance student respondents had 57% answer ‘confidence’, 29% answer
‘perseverance’, and 14% answer ‘sportsmanship’. The dance teacher respondents had 22%
answer 'confidence’, 22% answer ‘perseverance’, 33% answer ‘sportsmanship’, and 22% answer
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‘the ability to lose’. The dance parent participants answered with 75% for ‘confidence’, 8% for
‘perseverance’, and 17% for sportsmanship.
Participant Location
The participants located in Canada had 65% choose ‘confidence’ as the most important
life skill dancers learn at competitions, 25% chose ‘perseverance’, 5% answered
‘sportsmanship’, and 5% answered ‘the ability to lose’. The participants located in the United
States answered with 40% for ‘confidence’, 10% for ‘perseverance’, 40% for ‘sportsmanship’,
and 10% for ‘the ability to lose’.
Participant Experience
Of the participants with 11+ years of experience 46% chose ‘confidence’ as the most
important life skill dancers learn at competitions, 27% chose ‘perseverance’, 18% chose
‘sportsmanship’, and 9% chose ‘the ability to lose’. The participants with 7-10 years of
experience had 50% choose ‘confidence’, 25% choose ‘sportsmanship’, and 25% choose ‘the
ability to lose’. Of the participants with 4-6 years of experience, 60% chose ‘confidence’, 20%
chose ‘perseverance’, and 20% chose ‘sportsmanship’. The participants with 1-3 years of
experience had 40% choose ‘confidence’, 20% choose ‘perseverance’, and 40% choose
‘sportsmanship’. 100% of the participants with less than one year of experience chose
‘confidence’.
The following table displays the results for question seven, categorizing these results
based on participant role, location, and years of experience:
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Table 3
Responses to Question Seven Categorized by Role, Experience, and Location
11+ years
7-10 years
4-6 years
Dancer

CA
Confidence

1

Perseverance

1

US

CA

US

1

US

CA

1

1
1

1

1

2

Sportsmanship

1

The ability to
lose

1

1

2

1

1
1

2

1

Perseverance

3
2

1

1

1

1

2

1
2
3

1

1

2

3

9
1

Sportsmanship
8

4
2

1

Grand Total

US

1

Perseverance

Dance Parent
Confidence

CA

Less than 1 Grand
year
Total
CA

1

Sportsmanship
Dance Teacher
Confidence

(blank)

1-3 years

2

2

3

2
3
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Competition Categories
In question eight, the researcher asked: “Do you believe competitions should have
categories based on hours of weekly class time and years of experience? For example, Level 1
would be dancers who train less than 4 hours a week across all styles and/or have less than two
years of experience, Level 2 would be dancers who train less than 6 hours a week across all
styles and/or have less than four years of experience, and so on.” The possible answers were (a)
yes, (b) maybe, and (c) no. Nineteen participants chose ‘yes’, six chose ‘maybe’, and three chose
‘no’.
Participant Role
Of the participating dance students, 86% said ‘yes’ and 14% said ‘no’. The dance teacher
respondents had 78% say ‘yes’ 11% say ‘maybe’ and 11% say ‘no’. The dance parents answered
with 50% saying ‘yes’, 42% saying ‘maybe’ and 8% saying ‘no’.
Participant Location
The Canadian participants had 82% say ‘yes’ and 18% say ‘maybe’. Zero Canadian
participants answered ‘no’. Of the American participants, 40% said ‘yes’, 30% said ‘maybe’, and
30% said ‘no’.
Participant Experience
91% of the participants with 11+ years of experience answered ‘yes’ and 9% answered
‘no’. 75% of the participants with 7-10 years of experience said ‘yes’ and 25% said ‘no’. The
participants with 4-6 years of experience had 60% answer ‘yes’, 20% answer ‘maybe’, and 20%
answer ‘no’. The participants with 1-3 years of experience answered ‘yes’ with 20% and
‘maybe’ with 80%. The participants with less than one year of experience had 67% answer ‘yes’
and ‘33% answer ‘maybe’.
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The following table displays the outcomes for each participant category for question
eight:
Table 4
Responses to Question Eight Categorized by Role, Experience, and Location
11+ years
7-10 years
4-6 years 1-3 years

Dance Teacher
Maybe

CA

US

CA

(blank)

Dancer

4

CA

1
1

2

1

7

1
2

1
1

1

1

Dance Parent
Maybe

1

No
Yes
Grand Total

US

1

No
Yes

CA

1

No
Yes

US

Less Grand
than 1 Total
year
US
CA

3

1

6

1

5

1
2
8

3

1

1

1
2

1
3

2

1
1
2

3

1
3

6
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Appropriateness
Costuming
Question nine asked participants: “What is your opinion on the overall age
appropriateness of dance competition costuming?” The possible answers participants were given
to choose from included (a) positive, (b) neutral, and (c) negative. 46% of the participants
answered ‘positive’, 36% answered ‘neutral, and 18% answered ‘negative’.
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Participant Role
Of the dance student respondents, 71% answered ‘positive’ and 29% answered ‘neutral’.
The dance teacher respondents answered with 22% for ‘positive’, 45% for ‘neutral’, and 33% for
‘negative’. The dance parent respondents had 17% answer ‘positive’, 33% answer ‘neutral’, and
50% answer ‘negative’. The following figure displays these results:
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Fig. 16. Answers to survey one question nine based on participant role.
Participant Location
The participants located in Canada had 59% answer ‘positive’, 35% answer ‘neutral’, and
6% answer ‘negative’. Of those located in the United States, 20% answered ‘positive’, 40
answered ‘neutral’, and 40% answered ‘negative’. The following figure displays these results:
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Fig. 17. Answers to survey one question nine based on participant location.
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Participant Experience
The participants with 11+ years of experience had 45.5% answer ‘positive’, 45.5%
answer ‘neutral’, and 9% answer ‘negative’. The participants with 7-10 years had 50% answer
‘positive’, 25% answer ‘neutral’, and 25% answer ‘negative’. Of the participants with 4-6 years
experience, 20% answered ‘positive’, 40% answered ‘neutral’, and 40% answered ‘negative’.
The participants with 1-3 years of experience had 40% answer ‘positive’, 40% answer ‘neutral’,
and 20% answer ‘negative. 100% of the respondents with less than one year of experience
answered ‘positive’. The following figure displays this information:
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Fig. 18. Answers to survey one question nine based on experience.
Movements
Question ten asked participants: “What is your opinion on the overall age appropriateness
of dance competition dances?” The possible answers for this question included: (a) positive, (b)
neutral, and (c) negative. 46% of respondents answered ‘positive’, 36% answered ‘neutral’, and
18% answered ‘negative’.
Participant Role
43% of dance student respondents answered ‘positive’ and 57% answered ‘neutral’. 22%
of dance teacher respondents answered ‘positive’, 45% answered ‘neutral’, and 33% answered
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‘negative’. Of the dance parent respondents, 67% answered ‘positive’, 17% answered ‘neutral’,
and 17% answered ‘negative’. The following figure displays this data:
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Fig. 19. Responses to survey one question ten based on participant role.
Participant Location
Of the participants located in Canada, 53% answered ‘positive’, 35% answered ‘neutral’,
and 12% answered ‘negative’. The participants located in the United States answered with 30%
for ‘positive’, 40% for ‘neutral’, and 30% for ‘negative’. The following figure displays this data:
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Fig. 20. Responses to survey one question ten based on participant location.
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Participant Experience
Of the participants with 11+ years of experience, 27% answered ‘positive’, 55%
answered ‘neutral’, and 18% answered ‘negative’. Those with 7-10 years of experience had 50%
respond with ‘positive’, 25% respond ‘neutral’, and 25% respond ‘negative’. The participants
with 4-6 years of experience answered with 40% for ‘positive’, 40% for ‘neutral’, and 20% for
‘negative’. Those with 1-3 years of experience answered with 60% for ‘positive’ and 20% for
both ‘neutral’ and ‘negative’. 100% of respondents with less than one year of experience
answered ‘positive’.
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Fig. 21. Responses to survey one question ten based on experience.
Music
In question eleven, the researcher asked participants: “What is your opinion on the
overall age appropriateness of dance competition music?” The possible answers participants
were given to choose from included: (a) positive, (b) neutral, and (c) negative. 50% of
respondents answered ‘positive’, 32% answered ‘neutral’, and 18% answered ‘negative’.
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Participant Role
Of the participating dance students, 71% of participants answered ‘positive’ and 29%
answered ‘neutral’. The participating dance teachers answered with 11% for ‘positive’, 56% for
‘neutral’, and 33% for ‘negative’. 67% of dance parent participants answered ‘positive’, 16.5%
answered ‘neutral’, and 16.5% answered ‘negative’. The following figure shows these results:
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Fig. 22. Responses to survey one question eleven based on participant role.
Participant Location
The participants located in Canada answered with 65% for positive, 29% for ‘neutral’,
and 6% for ‘negative’. The participants in the United States answered with 30% for ‘positive’,
30% for ‘neutral’, and 40% for ‘negative’. The following figure displays these results:
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Fig. 23. Answers to survey one question eleven based on participant location.
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Participant Experience
The participants with 11+ years of experience had 36% answer ‘positive’, 55% answer
‘neutral’, and 9% answer ‘negative’. The participants with 7-10 years of experience had 25%
answer ‘positive’, 50% answer ‘neutral’, and 25% answer ‘negative’. The participants with 4-6
years of experience had 60% answer ‘positive’ and 40% answer ‘negative’. The participants with
1-3 years of experience had 60% answer ‘positive’, 20% answer ‘neutral’, and 20% answer
‘negative’. 100% of the respondents with less than one year of experience answered ‘positive’.
The following figure displays this data:
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Fig. 24. Answers to survey one question eleven based on experience.
Rule Implementation
In question twelve, the researcher asked: “Would you support or oppose competitions
implementing rules regarding what they deem to be appropriate vs inappropriate costuming,
music, and dance moves?” The answers participants were given to choose from included: (a)
support, (b) oppose, and (c) neutral. 64% of participants chose ‘support’, 18% chose ‘oppose’,
and 18% chose ‘neutral’.
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Participant Role
43% of dance student respondents chose ‘support’, 28.5% chose ‘oppose’, and 28.5%
chose ‘neutral’. Of the dance teacher respondents, 67% chose ‘support’, 11% chose ‘oppose’,
and 22% chose ‘neutral’. The dance parents had 75% choose ‘support’, 17% choose ‘oppose’,
and 8% choose ‘neutral’. The following figure displays this data:
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Fig. 25. Answers to survey one question twelve based on participant role.
Participant Location
59% of Canadian participants chose ‘support’, 18% chose ‘oppose’, and 23% chose
‘neutral’. Of the American participants, 80% chose ‘support’ and 20% chose ‘oppose’. The
following figure displays this data:
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Fig. 26. Answers to survey one question twelve based on participant location.
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Participant Experience
Of the participants with 11+ years of experience, 64% chose ‘support’, 9% chose
‘oppose’, and 27% chose ‘neutral’. The participants with 7-10 years of experience had 75%
choose ‘support’ and 25% choose ‘neutral’. The participants with 4-6 years of experience had
40% choose ‘support’, 40% choose ‘oppose’, and 20% choose ‘neutral’. The participants with 13 years of experience had 80% choose ‘support’ and 20% choose ‘oppose’. Of the participants
with less than one year of experience, 67% chose ‘support’ and 33% chose ‘oppose’.
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Fig. 27. Participant responses to survey one question twelve based on experience.
Scoring and Awards
Perceived Fairness
In question thirteen, the researcher asked participants: “On average, how would you rate
the fairness of the scoring and awards distribution at the competitions you have previously
attended?” The possible answers given to the participants to choose from included: (a) excellent,
(b) good, (c) fair, and (d) poor. 11% of respondents chose ‘excellent’, 37% chose ‘good’, 48%
chose ‘fair’, and 4% chose ‘poor’.
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Participant Role
The dance student respondents answered with 67% choosing ‘good’ and 33% choosing
‘fair’. 22% of dance teachers chose ‘excellent’, 33% chose ‘good’, and 45% chose ‘fair’. Of the
dance parent respondents, 9% chose ‘excellent’, 25% chose ‘good’, 58% chose ‘fair’, and 9%
chose ‘poor’. The following figure displays this data:
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Fig. 28. Answers to survey one question thirteen based on participant role.
Participant Location
The participants located in Canada had 12% answer ‘excellent’, 35% answer ‘good’, and
53% answer ‘fair’. Of the participants located in the United States, 11% answered ‘excellent’,
33% answered ‘good’, 45% answered ‘fair’, and 11% answered ‘poor’. The following figure
displays this data:
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Fig. 29. Answers to survey one question thirteen based on participant location.
Participant Experience
The participants with 11+ years of experience 20% answered ‘excellent’, 30% answered
‘good’ and 50% answered ‘fair’. The participants with 7-10 years of experience had 50% answer
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‘good’ and 50% answer ‘fair’. Of the participants with 4-6 years of experience, 40% answered
‘good’, 40% answered ‘fair’, and 20% answered ‘poor’. The participants with 1-3 years of
experience had 60% answer ‘good’ and 40% answer ‘fair’. Of the participants with less than one
year of experience, 33% answered ‘excellent’ and 67% answered ‘fair’. The following figure
displays this data:
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Fig. 30. Answers to survey one question thirteen based on experience.
Distribution of Medals
In question fourteen, the researcher asked the participants about their preferences for
medal distribution at dance competitions. The research asked: “Which do you prefer?” The
answers participants were given to choose from included: (a) Competitions where every dancer
gets a medal based on the score, and (b) competitions where only the top three scores get medals.
56% of respondents chose option ‘a’ and 44% of respondents chose option ‘b’.
Participant Role
83% of dance student participants responded ‘a’ and 17% chose ‘b’. Of the dance teacher
participants, 56% chose ‘a’ and 44% chose ‘b’. The dance parent respondents had 42% choose
‘a’ and 58% choose ‘b’. The following figure displays this data:
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Fig. 31. Responses to survey one question fourteen based on participant role.
Participant Location
The participants located in Canada had 59% choose option ‘a’ and 41% choose option
‘b’. The participants located in the United States had 44% choose option ‘a’ and 56% choose
option ‘b’. The following figure displays this data:
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Fig. 32. Responses to survey one question fourteen based on participant location.
Participant Experience
Of the participants with 11+ years of experience, 70% chose ‘a’ and 30% chose ‘b’. The
participants with 7-10 years of experience had 75% choose ‘a’ and 25% choose ‘b’. The
participants with 4-6 years of experience had 40% choose ‘a’ and 60% choose ‘b’. Those who
had 1-3 years of experience had 40% choose ‘a’ and 60% choose ‘b’. The participants with less
than one year of experience had 33% choose ‘a’ and 67% choose ‘b’. The following figure
displays this data:
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Fig. 33. Responses to survey one question fourteen based on experience.
Special Awards
In question fifteen, the researcher asked participants: “What is your opinion on special
awards at competitions? Special awards are non-monetary shout-outs by the adjudicators, often
given to routines that would not typically win a monetary award.” The answers that participants
were given to choose from included: (a) they are valuable, (b) they are only moderately valuable,
(c) they are not necessary, and (d) I do not care either way. 63% of respondents answered ‘a’,
30% answered ‘b’, and 7% answered ‘d’. No respondents chose option ‘c’.
Participant Role
100% of dance student respondents chose option ‘a’. 56% of dance teachers chose option
‘a’ and 44% chose option ‘b’. The dance parent participants had 50% choose option ‘a’, 33%
choose option ‘b’, and 17% choose option ‘d’. The following figure displays this data:
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Fig. 34. Responses to question fifteen based on participant role.
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Participant Location
Of the participants located in Canada, 88% chose option ‘a’ and 12% chose option ‘b’.
the participants located in the United States had 11% choose option ‘a’, 67% choose option ‘b’,
and 22% choose option ‘d’. The following figure displays this data:
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Fig. 35. Responses to survey one question fifteen based on participant location.
Participant Experience
The participants with 11+ years of experience had 70% choose option ‘a’ and 30%
choose option ‘b’. the participants with 7-10 years of experience had participants split 50/50
between option ‘a’ and option ‘b’. The participants with 4-6 years of experience had 60% choose
option ‘a’ and 40% choose option ‘b’. Of the participants with 1-3 years of experience, 40%
chose option ‘a’, 20% chose option ‘b’, and 40% chose option ‘d’. 100% of the participants with
less than one year of experience chose option ‘a’. The following figure displays this data:
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Fig. 36. Responses to survey one question fifteen based on experience.
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The Importance of Winning
In the next question the researcher asked: “Would you still attend competitions if
you/your dancer/your students never won any awards or medals?” The answers participants were
given to choose from included: (a) yes, (b) maybe, and (c) no. 74% of respondents answered
‘yes’, 15% answered ‘maybe’, and 11% answered ‘no’.
Participant Role
The dance student participants had 83% of respondents answer ‘yes’ and 17% answer
‘no’. 78% of dance teacher respondents answered ‘yes’, 11% answered ‘maybe’, and 11%
answered ‘no’. Of the dance parent respondents, 67% answered ‘yes’, 25% answered ‘maybe’,
and 8% answered ‘no’. The following figure displays this data:
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Fig. 37. Responses to survey one question sixteen based on participant role.
Participant Location
The dance competition participants located in Canada had 65% answer ‘yes’, 17.5%
answer ‘maybe’ and 17.5% answer ‘no” Of those located in the United States, 89% of
participants answered ‘yes’ and 11% answered ‘maybe’. No participants located in the United
States answered ‘no’. The following figure displays this data:
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Fig. 38. Responses to survey one question sixteen based on participant location.
Participant Experience
Of the participants with 11+ years of experience, 50% answered ‘yes’, 20% answered
‘maybe’, and 30% answered ‘no’. 100% of the participants with 7-10 years of experience
answered ‘yes’. 80% of participants with 4-6 years of experience answered ‘yes’ and 20%
answered ‘maybe’. Of the participants with 1-3 years of experience, 80% answered ‘yes’ and
20% answered ‘maybe’. 100% of the participants with less than one year of experience answered
‘yes’.
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Fig. 39. Response to survey one question sixteen based on experience.
Scoring
In question seventeen the researcher asked: “How is scoring done at the majority of
competitions you attend?” The answers given to the participants to choose from included: (a) one
adjudicator scores each individual routine (there can be multiple adjudicators at the competition,
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but only one scores each individual routine), (b) two adjudicators score each individual routine
and the average of all their marks determines the final score for said routine, (c) a panel of three
or more adjudicators score each individual routine and the average of all their marks determines
the final score for said routine, and (d) other – please elaborate. 52% of respondents chose option
‘a’, one adjudicator; no participants chose ‘b’, two adjudicators; 37% chose option ‘c’, a panel of
three or more adjudicators; and 11% or three participants chose ‘d’, other. Two of the
participants who chose ‘other’ elaborated by saying that they were not sure how adjudicating was
done at the competitions they attend. The third person who chose ‘other’ stated, “3 adjudicators,
points up to 100 ea, added up to a total up to 300. Final score ranges are based on 300 pts.”
Question eighteen was similar to question seventeen but asked respondents how they
would prefer scoring to be done at the competitions they attend: “How would you prefer scoring
be done at the competitions you attend?” The answers participants were given to choose from
were the same as the previous question: (a) one adjudicator scores each individual routine (there
can be multiple adjudicators at the competition, but only one scores each individual routine), (b)
two adjudicators score each individual routine and the average of all their marks determines the
final score for said routine, (c) a panel of three or more adjudicators score each individual routine
and the average of all their marks determines the final score for said routine, and (d) other. 11%
of respondents chose option ‘a’, one adjudicator; 22% chose option ‘b’, two adjudicators; 59%
chose ‘c’, a panel of three or more adjudicators; and 7% chose ‘d’, other. Of the two participants
that answered ‘other’ one elaborated by saying, “Not so sure.” The second participant that
answered ‘other’ elaborated by saying, “2 or more would be great.”
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Participant Role
For question seventeen, 67% of dancers chose option ‘a’, one adjudicator and 33% of
dancers chose option ‘c’, a panel of three or more adjudicators. 44% of dance teacher
respondents chose option ‘a’, one adjudicator, and 56% chose option ‘c’ a panel of three or more
adjudicators. Of the participating dance parents, 50% chose option ‘a’, one adjudicator; 25%
chose option ‘c’, a panel of three or more adjudicators; and 25% chose option ‘d’, other. The
following figure displays this data:
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Fig. 40. Responses to survey one question seventeen based on participant role.
In question eighteen, 17% of dancers chose ‘a’, one adjudicator; 33% chose ‘b’, two
adjudicators; and 50% chose ‘c’, a panel of three or more adjudicators. 22% of dance teachers
chose option ‘a’, one adjudicator; 22% chose option ‘b’, two adjudicators; and 56% chose option
‘c’, a panel of three or more adjudicators. For the participating dance parents, 16.5% chose
option ‘b’; two adjudicators, 67% chose option ‘c’, a panel of three or more adjudicators; and
16.5% chose option ‘d’, other. The following figure displays this data:
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Fig. 41. Responses to survey one question eighteen based on participant role.
Participant Location
For question seventeen, the participants located in Canada had 82% respond with ‘a’, one
adjudicator; 12% answered with ‘c’, a panel of three or more adjudicators; and 6% answered
with ‘d’, other. The participants located in the United States had 78% of respondents answer ‘c’,
a panel of three or more adjudicators and 22% answer ‘d’, other. The following figure displays
this data:
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Fig. 42. Responses for survey one question eighteen based on participant location.
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Question eighteen had 18% of Canadian participants answer ‘a’, one adjudicator; 35%
answer ‘b’ two adjudicators; 35% answer ‘c’ a panel of three or more adjudicators; and 12%
answer ‘d’, other. Of the American participants, 100% answered ‘c’, a panel of three or more
adjudicators. The following figure displays this data:
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Fig. 43. Responses to survey one question eighteen based on participant location.
Participant Experience
The participants with 11+ years of experience answered question seventeen with 80%
choosing ‘a’, one adjudicator and 20% choosing ‘c’, a panel of three or more adjudicators. The
participants with 7-10 years had 75% choose ‘c’, a panel of three or more adjudicators and 25%
choose ‘d’, other. The participants with 4-6 years of experience had 60% choose ‘a’, one
adjudicator and 40% choose ‘c’, a panel of three or more adjudicators. The participants with 1-3
years of experience had 20% choose ‘a’, one adjudicator; 60% choose ‘c’, a panel of three or
more adjudicators; and 20% choose ‘d’, other. The participants with less than one year of
experience had 67% choose ‘a’, one adjudicator and 33% choose ‘d’, other. The following figure
displays this data:
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Fig. 44. Responses to survey one question seventeen based on experience.
For question eighteen, the participants with 11+ years of experience had 20% choose ‘a’,
one adjudicator; 30% choose ‘b’, two adjudicators; and 50% choose ‘c’, a panel of three or more
adjudicators. 100% of participants with 7-10 years of experience chose ‘c’, a panel of three or
more adjudicators. 60% of participants with 4-6 years of experience chose ‘b’, two adjudicators
and 40% chose ‘c’, a panel of three or more adjudicators. The participants with 1-3 years of
experience had 80% choose ‘c’, a panel of three or more adjudicators and 20% choose ‘d’, other.
The participants with less than one year of experience had 1/3 of respondents choose ‘a’, one
adjudicator; 1/3 choose ‘c’, a panel of three or more adjudicators; and 1/3 choose ‘d’, other. The
following figure displays these results:
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120.00%
One adjudicator scores each individual
routine (there can be multiple
adjudicators at the competition, but
only one scores each individual
routine)

100.00%
80.00%

Two adjudicators score each individual
routine and the average of all their
marks determines the final score for
said routine

60.00%
40.00%

A panel of three or more adjudicators
score each individual routine and the
average of all their marks determines
the final score for said routine

20.00%
0.00%

11+ years

7-10 years

4-6 years

1-3 years

Less than 1
year

Other (please elaborate)

Fig. 45. Responses to survey one question eighteen based on experience.
Survey Two
Just as the previous survey, this survey began with three questions to determine each
participant’s role within the context of this study, their years of experience with dance
competitions, and their location. Following these three questions, the research asked six short
answer questions. This survey was analyzed qualitatively, taking into account the outcomes of all
participants as a whole as well as the outcomes of the individual participant groups. There were
twenty participants in this survey.
Favorite Part of Dance
Competitions
Following the first three categorizing questions, the researcher asked: “What is your
favorite part of the dance competition culture/atmosphere?” The overall themes that emerged
included being on stage, watching dancers on stage, seeing different choreography, the
excitement of the dancers, and making friends.
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Participant Role
Some key themes that emerged from the dance student respondents included various parts
of the experience, such as being on stage, being with friends, watching other dancers, and having
the opportunity to compete. One dancer stated, “In most cases I love the fact that people from
other studios are supportive and uplifting. I like bonding with my team backstage before going
on and the pep talks that come with it.”
The main themes that emerged from the dance teacher respondents included having the
opportunity to see what other choreographers and studios are doing, the excitement of the
students, and the audience appreciation. One dance teacher stated, “I love getting to see what
other choreographers are doing and have an encouraging environment where we appreciate what
each studio is putting on the stage.”
One of the key themes that emerged from the dance parent participant group was the
excitement of watching their kids perform on stage. A couple of dance parents indicated that
their favorite part of dance competitions was the opportunities these events provided for their
children, i.e., performing on stage, gaining confidence, and having the opportunity to perform
more than just at recital. One dance parent did not share the same opinion as the others stating, “I
like that occasionally you see a good dance. That’s about it.”
Participant Location
The key themes that emerged from the participants located in Canada included the
excitement, the experience, being on stage, and being with friends. The key themes that emerged
from the participants located in the United States included the opportunity to watch routines from
other studios and the camaraderie among teammates.
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Participant Experience
All participants with 11+ years of experience answered this question with a dance
competition component external to their own feelings or experiences. Some key themes that
emerged from this group included the kids' excitement, the successes of other choreographers,
and the audience’s enjoyment. The themes that emerged from the participants with 7-10 years of
experience included being with friends and being on stage. The participants with 4-6 years of
experience had the themes of being on stage and the experience. The participants with 1-3 years
of experience had the key themes of watching dancers on stage and being on stage.
Least Favorite Part of
Dance Competitions
In the next question, question five, the researcher asked, “What is your least favorite part
of the dance competition culture/atmosphere?” Some of the overall themes that emerged
included
Participant Role
The themes that emerged from the dance student respondents included people other than
the adjudicators judging them, the attitudes of participants from other studios, having to put in
long hours each day, and disorganized vendors. One dance student stated, “I don’t like the
unkindness during competition. Everyone thinking they are better than you and that extreme
level of competitiveness.”
The dance teacher participants’ answers to this question centered around themes such as
the bias and unfair marking systems, the expense of it all and the excessively long days, when
dancers that do not win get upset, parents putting too much pressure on kids, and negative talk
from other participants. One dance teacher stated, “When dancers who don't win the biggest and
best award are upset. Not everyone can be the big winner every time.”
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The dance parent respondents had key themes, including the attitudes of participants, the
way adjudication is done, negativity from participants, the expenses, and all the waiting around.
One parent stated,
“Honestly, I don’t like much about it. I don’t like the lack of transparency or
accountability with scoring. I don’t like making the girls get up on stage like a bunch of
pageant queens to find out if they placed. It’s needlessly humiliating. I also don’t like that
certain competitions seem to really ignore technique and prefer tricks or subjective
performance elements. I know some probably like that (e.g., people who only do tricks or
who basically fake cry on stage to mask their bad technique), but it’s a pet peeve for me.”
Participant Location
The key themes from the participants in Canada included the lengthy days, lack of
sportsmanship, unfair marking systems, and disorganization. Two of the Canadian participants
answered, “Nothing.” The participants in the United States had themes such as the expense, the
behavior of fellow participants, and how routines are judged. One American participant stated,
“Competitions feel a lot like a money grab. Like photogenic and title you have to pay an extra
fee and sign up.”
Participant Experience
Some key themes that emerged from the participants with 11+ years of experience
include the long days, negativity from fellow participants, and the way adjudication is done. The
respondents with 7-10 years of experience had themes encompassing overly competitive dancers
and parents, disorganization, and judgmental participants. The participants with 4-6 years of
experience had one answer, “Nothing” and one say, “The attitude some students may have as to
how good they are.” The participant group with 1-3 years of experience had themes surrounding
lack of sportsmanship, the long sessions, the expense, and the marking system.
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What Must Change
In question six, the researcher asked: “What do you think can be done to change the
negative components of dance competitions?” Some of the general themes that emerged from all
participants included an improved adjudication system, encouraging better sportsmanship, and
better scheduling.
Participant Role
The key themes that emerged from the dance student participants centered on the
attitudes and actions of fellow participants. One dance student stated, “I think studio owners
especially need to hold their dancers accountable if they see them being mean or rude to
someone. I think that’s an important factor in dancer’s mood in comps and classes.” Another
student suggested, “Have penalties for complaints made for dancers, parents and studios.”
The dance teacher respondents made suggestions for a better marking system, a better
schedule, rules around age appropriateness, and modifications in participant behaviors. One
dance teacher stated,
“A better marking rubric for all adjudicators and age appropriate guidelines to be
followed with a disqualification if the rules are broken. It would be awesome to see
competitions crack down on dances with young dancers wearing inappropriate costumes
with extra inappropriate dance moves. Also cracking down on routines that use music
with extremely vulgar words.”
The dance parent participants had themes surrounding behavioral improvements, a better
marking system, and better scheduling. One dance parent stated, “Have specific technical
components required for each type of dance per age. Have a technical mark and an artistic mark
similar to figure skating. Or perhaps have more than one adjudicator and average their marks.”
Another dance parent suggested “Shorter sessions.”
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Participant Location
The key themes that emerged from the participants located in Canada included a better
marking system, better sportsmanship, and better scheduling. One participant stated, “I think the
only thing is to continue encouraging positive attitudes. A lot of studios, instructors, [and]
parents can encourage good sportsmanship but unfortunately there will always be some kids that
are super competitive and feel the need to voice how they feel.” The key themes that emerged
from the American participants included better scheduling and better sportsmanship. One
participant stated, “Competition companies should recognize that dancers do not normally dance
at 6 am or 11 pm and schedule their days accordingly. They should also recognize that parents
pay good money for the opportunity to perform and they should schedule enough down time
between numbers so students can be at their best.”
Participant Experience
The participants with 11+ years of experience had three key themes which included better
sportsmanship, scheduling and a better way of adjudicating. One respondent stated, “I really
think the changes should be coming from the attitudes of the teachers, parents, and students.”
The participants with 7-10 years of experience had themes around improving sportsmanship and
more qualified leaders. Those with 4-6 years of experience indicated that they would like better
relationships and sportsmanship among participants from different studios. The participant group
with 1-3 years of experience made suggestions around scheduling, sportsmanship, and the
adjudication process. One participant stated,
“Treat it like a real sport. There’s no reason to treat the awards ceremonies like pageants.
As the dancers perform, post their scores publicly so everyone knows how they are doing
and the dancers know what they need to score in order to place or win. They do this in
gymnastics and figure skating. It’s shady they won’t do it in dance. Plus, if they’re going
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to use the inane adjudication process, they should use the whole range of adjudications. It
makes no sense that 2/3 of the dances end up in the second highest category at every
competition. I also think they should lower the number of kids/studios they allow to
compete at each competition. My 11 year old had some awards ceremonies at 11:00PM
this year, which is crazy, and clearly does not put the dancers’ interests first.”
Making Dancers Feel
Valued
In question seven, the researcher asked, “How do the competitions you currently attend
ensure all dancers feel valued?” The main themes that emerged from all participants included
receiving a small gift upon arrival, special awards, different competitive levels, all dancers
receiving a medal, and the MC’s ability to create a positive atmosphere.
Participant Role
The dance student respondents had themes including everyone receiving a medal based
on their mark, gifts upon arrival, and cheering for everyone. One student stated, “Though some
comps are better, and it’s the dancers responsibility to as well, I feel like when we cheer for
everyone when they’re getting their award, no matter the placement the dancers feel acceptable
and not embarrassed.”
All of the dance teacher respondents had similar responses, which centered around every
dancer being rewarded for their hard work, regardless of ability. One dance teacher stated, “We
choose to attend events that score all routines with a placement (gold, silver, etc) and then
recognize the top three of each category. This lets our dancers be better able to assess their
performance along with the adjudicators' feedback.” Another said, “Dancers feel valued when
they are recognized for being their current level of talent as well as their potential.”
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The main theme the dance parent respondents commented on was the use of special
awards in making dancers feel valued at competitions. Two parents did not answer this question
and one did not believe competitions try to make all dancers feel valued, stating, “Honestly, I
would say there is usually only a few dances that get all the attention.”
Participant Location
The respondents located in Canada answered with themes surrounding small gifts upon
arrival and special awards. A couple of participants indicated the receiving of medals based on
marks. One participant stated, “Most have small gifts, and special awards and acknowledgments,
on stage adjudication.”
The participants located in the United States suggested that competitions make dancers
feel valued through everyone getting a medal based on their score, levels based on ability, and
the atmosphere of everyone cheering for everyone that some competitions have created. One
participant responded, “I think we tend to go for competitions with more of a family atmosphere,
where everyone is applauded and celebrated.”
Participant Experience
The respondents with 11+ years of experience had general themes around all dancers
receiving medals, small keepsakes for all participants, and a family-friendly atmosphere. Those
with 7-10 years of experience all responded with very different answers. One participant stated,
“Some give medals to everybody no matter their mark.” Another participant commented on the
competition goers cheering for all dancers and one of the participants did not answer this
question. The respondents with 4-6 years of experience indicated the competitions they attend
make dancers feel valued through creating a welcoming environment for all, special awards, and
adjudicator feedback.
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The participants with 1-3 years of experience did not have any correlating themes. One
participant stated, “including everyone,” whereas another felt that only a select few dancers are
given any attention at competitions. A third respondent stated, “The adjudicators brought all
dancers on stage and demonstrated tips.” Some other components mentioned included special
awards, the MCs, and separate categories based on the dancer’s ability level.
Life Skills
In the eighth question, the researcher asked respondents: “What are the most important
life skills dancers harness by attending dance competitions and why?” The key themes that
emerged among all the participants included sportsmanship, courage, learning to lose,
confidence, teamwork, and perseverance. One respondent stated, “There are so many!
Confidence, sportsmanship, teamwork, how to lose, how to win, dedication, perseverance, hard
work and the reward for hard work. So many things learned from competition dance if the
culture of the studio is topnotch.”
Participant Role
The dance student respondents had the key themes of sportsmanship and teamwork. One
student said, “Sportsmanship, shows children you need to work for results and that it pays off.”
Another participant was unsure of any life skills learned, stating, “Got me personally, just having
the ability to be scared but not letting that hold you back because in the end everything will be
alright and after those 3 minutes you’ll be walking off the stage thinking about how quick that
felt.”
All the dance teacher respondents answered with very detailed responses. The main
themes that emerged from these participants included sportsmanship, perseverance, confidence,
dedication, teamwork, and respect. One participant stated, “Resilience and perseverance; During
competitions dancers get tired and sore and yet they push through like nothing is wrong. They
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don’t always get the marks or placement they wanted but they push through like young
professionals and bounce back for their next routine.” Another participant said, “Confidence and
camaraderie. I think it's important for dancers to learn to work together and support each other,
regardless of what studio they're from. I also think it's important for them to learn how to
gracefully win and lose, as they will not win everything in life.”
The dance parent respondents had themes including sportsmanship, confidence, and
courage. One parent said, “My daughter has learned sportsmanship, or at least how to publicly
demonstrate sportsmanship. Even when she is seething, she is learning to do the right thing and
clap for the dancers who beat her. That is a very difficult skill for some kids (i.e., my kid) so I
am grateful for that.”
Participant Location
The themes that emerged from the participants located in Canada included confidence,
perseverance, commitment, sportsmanship, and teamwork. One participant commented,
“Positive sportsmanship - dance competitions encompass both the individual and the
team aspects of performances. Preparation for dance competitions takes practice, grace,
patience, endurance, strength and cooperation. Dance competitions challenges one's
ability to pivot, change, go with the flow as sometimes schedules change. Dance
competitions are to dance what 'game days' are to sports.”
Another participant from Canada said, “Confidence, perseverance, dedication, and commitment
to class/practice/their team.”
The participants located in the United States responded with themes including
confidence, commitment, sportsmanship, and teamwork. One respondent stated, “Confidence
and camaraderie. I think it's important for dancers to learn to work together and support each
other, regardless of what studio they're from. I also think it's important for them to learn how to
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gracefully win and lose, as they will not win everything in life.” Another participant said,
“Commitment, teamwork, respect for others and others work. Students have the opportunity to
see other dancers and learn from them. They can take the good and leave the bad. They learn
how to stay committed to their team and follow through with their obligations.”
Participant Experience
The participants with 11+ years of experience felt that confidence, teamwork,
perseverance, and sportsmanship were among the most important life skills dancers harness by
attending competitions. One of the respondents said, “I think they learn to be supportive of
others, to overcome fears, do their best, not everyone wins all the time. If you don't succeed, try
again.” The participants with 7-10 years of experience responded with sportsmanship and
confidence. Those with 4-6 years of experience had the main theme of sportsmanship and those
with 1-3 years stated both confidence and sportsmanship as the most important.
Additional Comments
In the final question of this survey, question nine, the researcher asked: “Please share any
additional comments or concerns you may have about the positive and negative aspects of dance
competition culture.” Six participants did not answer this question. Of those that did, some
themes about the negative aspects of competitions included the scheduling and time
management; the appropriateness of music, movements, and costumes; and the attitudes brought
by participants of specific studios. The positives included interactions with adjudicators, getting
to see other dancers, sharing what they can do, and the life skills dancers learn from being
involved in competitions.
Participant Role
Two of the participating dance students did not answer this question, while another
stated, “Competitions are the best thing about dance. They challenge you to do better in a fun
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way. They also help you to learn and acknowledge new styles of dance.” Some of the other
themes presented by these respondents include enjoying watching other dancers and being able
to share their own dances with other people.
Two of the dancer teacher participants did not respond to this question. The others made
comments about scheduling and age-appropriate material. One dance teacher said,
“An additional aspect I would like to see would be better time management. While some
competitions do amazing at staying on time some other do not and tend to run hours
behind causing extremely late nights. It would be awesome to have a 9am-9pm
competition that stays on schedule all day long! A positive is the respect from most
dancers. It is so amazing to see how all these dancers make friends with their competitors
and say good luck and good job to one another. They celebrate their competition and
that’s a beautiful thing.
Another dance teacher commented, “Competition is needed in order for dancers to push
themselves to a higher level. Competition companies need to establish a schedule that is doable
not only for the dancers but for the judges as well.”
Two dance parents did not respond to this question. Those that did commented on the
experience, culture, and life skills learned at dance competitions. One parent stated, “I think
dance competitions are wonderful! I have tried to instill in my own children that competition
with others is fine but doesn’t define who they are. The adjudication is someone’s opinion and
that can be different at every competition. I like that it’s an opportunity for my kids to work on
their confidence but also knowing how to be humble, whether they medal or not.
Participant Location
Four of the participants located in Canada did not answer this question. The themes that
emerged from the remaining participants included the experience, enjoyment of watching the
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kids perform, and the lessons learned from participating in dance competitions. One respondent
stated, “I love that my daughter is having fun and also learning perseverance and good
sportsmanship. I wish some other studios would focus more on what their kids are gaining in life
experiences and less on medal standings.”
Two of the participants located in the United States did not answer this question. The
remaining participants made comments on where they believe the negativity at competitions
stems from. One respondent stated, “I think a lot of the negativity you see in competition dance
actually comes from the culture of the dance studio. If the culture is positive then the entire
experience is positive. If the culture of the studio is not good then it effects all aspects of
competition part of dance.”
Participant Experience
Three participants with 11+ years of experience did not answer this question. Those that
answered discussed components such as the positive experience and life lessons the kids learn by
participating. One of the respondents stated, “It is an amazing experience for kids. It helps them
stay out of negative lifestyle choices so they can stay in shape and be ready to preform
[perform].” Some suggestions were made for better scheduling and age-appropriate costuming.
The respondents with 7-10 years of experience had one respondent comment on the
culture created at the studio outside the competition and how it thus affects the competition
experience. Another respondent stated, “I think they are really fun and a good way for kids to
feel accepted.” The remaining two participants with 7-10 years of experience did not answer this
question.
The respondents with 4-6 years of experience commented on the value of competing and
being able to share their abilities with others. Those with 1-3 years of experience discussed the
enjoyment of watching all the dancers and how the negativity stems from studio culture. Another
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respondent stated, “I enjoy when the adjudicator teaches the entire group one thing to work on.”
One participant with 1-3 years of experience did not respond.
Summary
The data collected from the quantitative analysis of survey one and qualitative analysis of
survey two indicated that dance competition participants' perceptions and experiences vary based
on the participant's role, location, and years of experience. The quantitative data accumulated at
the beginning of both surveys provided the researcher with the necessary background
information to determine the participants’ role, location, and years of experience. Quantitative
data resulted from the multiple-choice questions in survey one, while quantitative data resulted
from the short answer questions in survey two.
In the quantitative portion of this study, participant role and location appeared to strongly
influence a respondent’s answers. In contrast, years of experience appeared to play a less
significant role in response choice. Dance students seemed to be more optimistic about the
positive components of dance competitions, while dance teachers appeared to be the most
critical. Participants located in Canada answered more positively to the different components of
dance competitions, while those located in the United States were more negative.
In the qualitative portion of this study, many participants discussed the positive and
negative parts of the dance competitions they attend and areas they would like to see improved.
The most common areas of improvement discussed included the attitudes and behaviors of
fellow participants, the adjudication and awards system, and the scheduling. In this survey, the
participants with more years of experience typically had more in-depth comments and
suggestions. Dance student respondents appeared to view the behaviors of fellow participants as
the most negative component of dance competitions. In contrast, teachers and parents felt the
marking system and scheduling were the most negative component.
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Although many participants felt that dance competitions had negative components, they
also believed that competitions have tremendous value, such as gaining confidence, the
opportunity to be on stage, and the ability to watch dancers perform on stage. The responses in
these surveys revealed that ensuring a positive and beneficial experience at dance competitions is
the responsibility of all participants, including, but not limited to, the dance students, dance
teachers, dance parents, studio owners, and competition owners. Thus, every stakeholder must
work to ensure they are doing their part to improve the experience for all, whether it be through
harnessing better sportsmanlike behavior, ensuring competitions start and end at reasonable
times, or the introduction of a better adjudication and awards system.
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CHAPTER V
CONCLUSION
As previously mentioned, this study was conducted to assist readers in understanding the
current and emerging trends in dance competitions and the subsequent effects on the
participating dance students, teachers, and parents. The final chapter of this thesis restates the
research questions, reviews the methodology used, summarizes the findings, discusses
limitations to the study, and provides recommendations for further research.
The Research Questions
and Methods
As stated throughout this thesis, the intent of the study was to analyze the experiences
and perceptions of dance competition participants based on their role, location, and years of
experience. The following research questions were used to guide the study:
Q1

How does each participant group view the structure and fairness of scoring and
awards at dance competitions?

Q2

How does each participant group perceive the friendliness and sportsmanship of
fellow competitors?

Q3

How does each participant group perceive the appropriateness of the costuming,
music, and movements displayed on stage at the competitions they attend?

Q4

What is the overall experience of each participant group and what do they gain or
lose by attending dance competitions?

As explained in chapter three, the research instruments used in this study included two
surveys employed to measure dance competition participants' experiences and perceptions. The
first survey had twenty-eight participants and the second had twenty participants. In the first
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survey, there were eight dance students, including three with 11+ years of experience, two with
7-10 years of experience, one with 4-6 years of experience, and one with less than one year of
experience. Of these participants, six were located in Canada, one was located in the United
States, and one did not specify their location. The second survey had seven dance students,
including two participants with 11+ years of experience, three with 7-10 years of experience, one
with 4-6 years of experience, and one with 1-3 years of experience. Of these participants, six
were located in Canada and one was located in the United States.
Nine dance teachers participated in the first survey and five participated in the second. In
the first survey, six participants had 11+ years of experience, one had 7-10 years of experience,
one had 4-6 years of experience, and one had 1-3 years of experience. Of these participants, five
were located in Canada and four were located in the United States. In the second survey, all five
participants had 11+ years of experience, with three residing in Canada and two in the United
States.
There were twelve participating dance parents in the first survey and eight in the second.
In the first survey, two had 11+ years of experience, one had 7-10 years, three had 4-6 years, four
had 1-3 years, and two had less than one year of experience. Seven of the participants were
located in Canada and five were located in the United States. In the second survey, two
participants had 11+ years of experience, one had 7-10 years, one had 4-6 years, and four had 1-3
years. Six of these participants were located in Canada and three were located in the United
States.
Interpretation of the
Findings
The analysis of this study showed that, overall, participants believed they, as individuals,
care more about the experiences dance competitions provide, such as the opportunity to perform
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on stage and getting feedback from professional adjudicators, than winning awards and medals.
Overall, these participants also believed that fellow competition goers care more about winning
awards and medals than the other components of the experience. Most participants indicated they
would still attend competitions even if they never won any awards or medals, while also stating
that there needs to be a better method of scoring to ensure fairness and inclusivity.
Themes of poor sportsmanship from fellow participants emerged among all the
participant groups. Respondents indicated that they enjoy the competition experience more when
all participants are supportive and encouraging of each other, regardless of ability or scores.
Participants who perceived fellow competitors’ behaviors to be positive generally responded
more positively to all questions in the study.
The vast majority of participants believed the costuming, music, and movements utilized
at dance competitions to be age-appropriate, with some neutral about the topic and a few stating
they are not age-appropriate. Neither dance students nor participants in Canada believed dance
competition costuming, music, and movements to be inappropriate. This could suggest, due to
the dance students being children, that the idea of what is and is not appropriate is interpreted
differently through the lens of an adult than that of a child. These findings also suggest that either
Canadian dance competitions have less inappropriate costumes, music, and movements than
those in the United States or that those who attend Canadian dance competitions have a higher
tolerance for what is and is not appropriate than those who participate in American competitions.
Limitations of the Study
Although the surveys for this study were presented electronically without much
participant interaction, it is important to note several limitations to the study and its findings. The
primary limitations were connected to the survey questions, the number of participants, and the
survey demographics.
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The first major limitation of this study was that the researcher wrote and designed the
surveys. She attempted to create unbiased questions, but the survey was not tested for validity
and reliability. Some multiple-choice questions may have limited the participants’ responses
because of the lack of a broader choice of answers. The short answer questions may also have
limited the participants’ responses due to the researcher’s inability to address every aspect of
dance competitions.
The next limitation of the study was the participant sample size. The study included
responses from twenty-eight participants in survey one and twenty participants in survey two but
would have been significantly more rigorous with a larger sample size. The majority of
participants were acquainted with the researcher before participating in the study, which may
have altered responses, even though the survey was completed anonymously. The limited
participant base may have also created a survey demographic that lacked diversity.
Recommendations for
Further Research
Further research could be conducted in a multitude of areas. First, the participant
groupings could each be studied at a deeper level to further understand their experiences. Each of
the research questions could also be used to guide an individual study of their own, i.e., an indepth study of the adjudication system used at dance competitions and if it would be possible to
standardize it like in other sports such as figure skating or a study into how dance competition
costumes, music, and movements affect participants in the long-term. Further research could also
be done over a longer period of time to include multiple competition seasons. This could allow
for insight into how participants’ perspectives change over time and how competition trends
change as well.
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Including additional research instruments would also be beneficial when conducting
further research. Having the opportunity to interview participants face-to-face could allow for
greater discussion and elaboration on perspectives and experiences. It could also be interesting to
conduct an observational study of participant behavior at dance competitions, award distribution,
and the choices for costumes, music, and movements.
Conclusion
In conclusion, the researcher believes this study showed there are both positive and
negative components of dance competitions which are perceived differently based on a
participant’s role within the competition, their location, and their years of experience with dance
competitions. Through the use of two surveys, the researcher learned that the key areas for
improvement include the attitudes and behaviors of participants, the scoring and awards system,
and the scheduling. The researcher also learned that some dance competition participants believe
there should be stronger guidelines and enforcement around what is deemed to be appropriate
and inappropriate costuming, music, and movements for the participating dancers.
The participants in this study noted that they believe the changes in attitudes and
behaviors must begin within each individual studio, that the scoring should be done via a panel
of judges, and that there should be competition categories based on experience and ability. In
response to the final guiding research question in this study, the majority of participants believed
the overall experience of participating in dance competitions to be positive, particularly for the
dance students. Respondents expressed their belief that participating dancers gain confidence and
perseverance as well as learn sportsmanship and teamwork. The positives for the participating
dance teachers included seeing their student’s excitement and success as well as having the
opportunity to watch other choreographers’ work. Lastly, the dance parents indicated the most
positive part of their experience is getting to watch their child on stage.
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